
 

 

 

 

2013-2014 Periodic Evaluation of Single-

Gender Classes 

Our Mission: To provide all students with the knowledge, skills, and character to graduate from 

high school and the confidence to successfully complete their post-secondary education. 

  



The purpose of this required evaluation is to ensure single-gender classes are based upon genuine 

justification and that single-gender classes are substantially related to the achievement of the objective for 

which they were established.  This report reviews HES’s student demographics, innovative practices, state 

assessment data, and instructional method, before providing an analysis of the single-gender classroom 

options.  The evaluation and the report’s limitations are provided.  It is the hope this report will provide 

some insight into a relevant public school choice option at the elementary level, in order that single-

gender classrooms are not removed from the public school forum.  Most research on these options, and 

their subsequent academic success, is at the middle and secondary level, but HES has found good 

academic success and high parental involvement in the school’s program overall. 

School Demographics 

Hennepin Elementary School is public elementary school located in Minneapolis, MN.  As part of its 

charter with Friends of Education, the school opened in 2012 with single gender options as one of its 

innovative practices.  The first year, 2012-13, the school opened with seven classrooms K-2 and served 

140 students. The school demographics were 49% Somali, 15% African American, 33% Latino and 3% 

White.  In 2012-13, HES was 97% free and reduced price lunch and 81% English Language Learner.  In 

its second year, 2013-14, the school expanded to eleven classrooms and added a third grade.  The school 

demographics were 60% Somali, 15% African American, 25% Latino and a few White and American 

Indian students. In 2013-14, HES was 98% free and reduced price lunch and 81% English Language 

Learner.  It is important to note for the period of this evaluation, HES had a limited entry model, as per 

the contract with the authorizer.  This means the school was only able to enroll students in grades K-2.  

Parents and guardians were asked annually to fill out a class gender option sheet and are informed that 

single-gender preference could not be guaranteed, although the school tried to honor all requests.  

Innovative Practices and Implementation 

Over the course of two years, HES has developed a strong school culture by implementing the following 

components: 

• A school wide set of routines and rituals in all common areas;  

• A common discipline and incentive plan; 

• Single-gender options; 

• Common formative assessments; 

• Student uniforms; 

• Behavior and academic awards; 

• Weekly school assemblies; and 

• Daily recitation of the school creed. 

 

This evaluation will focus primarily on the single-gender classrooms options, just one of the school’s 

many innovative practices.   

State Academic Performance 

In 2013-14, Hennepin Elementary was named a Beat the Odds school by the Star Tribune for both 

Mathematics and Reading.  Hennepin earned two of these twenty coveted spots and is very proud of its 



students and families. The school outpaced the state averages in mathematics and reading in all of its 

large subgroups.  See table: 

 

 

All data was retrieved from the Minnesota Department of Education website 

(www.educaiton.state.mn.us) on August 27, 2014. 

Instructional Method 

The executive director and classroom teachers rely heavily on Bambrick-Santoyo’s common formative 

assessment model, as described in his book, Driven by Data (2010).  The team meets weekly to go over 

student level quiz data in mathematics and reading.  Quiz data is analyzed for reteach and small group 

opportunities.  Students are shared among intervention staff (e.g. classroom teachers, Title I, ELL, tutors) 

to ensure mastery.  Every eight weeks the school has a Data Day or a professional development day.  

Comprehensive formative assessment data for all students, aligned to the benchmarks taught during that 

term, is again analyzed at the aggregate and individual level. These two types of assessments, weekly 

quizzes and comprehensive formative assessments, are not designed to show growth; however, HES does 

see students progressing in grade level knowledge and skills over time.   

The nationally normed reference test given three times a year is the NWEA MAP.  The winter data was 

used to ensure mastery of skills and concepts for spring.  In addition, online practice tests gave students a 

chance to practice the format and questions weekly in a low stakes setting.  The NWEA is specifically 

designed to be a growth measure from fall to spring, and the school relied heavily on this assessment in 

2012-13 to demonstrate it early success.  

In 2012-13, students in grades K-2 on average at HES made 1.7 years of growth in mathematics and 1.3 

years of growth in reading on the NWEA, and in 2013-14, students in grades K-3 on average at HES 

made 1.48 years of growth in mathematics and 1.2 years of growth in reading on the NWEA. 

The teachers created pacing guides aligned to the MN state standards. In addition, the teachers aligned the 

Core Knowledge scope and sequence to the state standards.  Each week state level benchmarks are broken 

down into daily objectives. Depending on class need, scaffolding and additional background knowledge 

are incorporated into the lessons to ensure mastery and to catch up new students to the program. 

The executive director or lead teacher did informal observations in each classroom weekly and provided 

feedback on the instruction during data meetings.   

 

Evaluation 

 
Because HES is not a research institution and because it is often difficult to provide an evaluation report 

at the end of a periodic cycle without intentionally planning to collect data upfront, a subcommittee of the 

 English Language 

Learners 

Free and Reduced Price 

Lunch 
Black, Not Hispanic 

 Mathematics Reading Mathematics Reading Mathematics Reading 

State Average 41% 23% 55% 40% 46% 35% 

HES Average 55% 39% 62% 47% 61% 45% 



HES school board with expertise in school instruction and assessment met in the summer of 2014 to 

determine how best to fulfill the authorizer’s May 7, 2014 request.  It was determined the following three 

types of information could be triangulated to provide justification and that single-gender classes are 

substantially related to the achievement of the objective for which they were established: 

 

1. A sampling of weekly assessments from the 12-13 and 13-14 school years; 

2. The quarterly formative assessment dashboard from the 12-13 and 13-14 school years; and 

3. The NWEA-MAP male female comparison by class. 

 

Weekly Assessments. First, the weekly assessments HES uses are designed to equalize learning across 

classrooms within a grade.  Attachment A provides a sampling of 2012-13 and 2013-14 assessments 

across grade levels and across time (fall, winter, spring).  The school has aligned each and every item to 

both the Minnesota State Standards and its instruction via a curriculum map that is used by all teachers in 

a grade.  The Core Knowledge scope and sequence is also aligned to this curriculum map.  Thus, 

regardless of classroom setting each and every student at HES, regardless of gender is assessed at grade 

level on material delivered in the classroom.  The teacher, the environment, the instructional methodology 

may change, but the content, the rigor, and student success against grade level standards does not.  

Quarterly Formative Assessment Dashboard.  Second, the 2012-13 (Attachment B-1)and 2013-

14(Attachment B-2) Quarterly Dashboard are provided.  Here you will see students’ quarterly 

performance on Mathematics and Reading Minnesota State Standards over eight to ten week periods.  An 

arbitrary cut off is used to code class averages and percent proficient into one of three categories, 80-

100% (green), 71-79% (yellow) and 0-70% (red).  Actual school comparisons on single gender options 

can be made for the kindergarten grade level for both years, as three sections were distributed into three 

subsections of all female, all male, and mixed gender classes. 

In 2012-13 kindergarten classes, you will see that Class Averages for all three classes (all female, all 

male, and mixed gender) were green in both Mathematics and Reading for Term 1, 2, and 3, and, in Term 

4, for mathematics only. When the all-female class average was in the yellow in Reading for Term 4, so 

were the other two classes, all male and mixed gender.  This was probably due to the fact that first grade 

standards were introduced into the Term 4 lessons, thus moving the academic content for all students 

above grade level.  Although the Class Average is lower than the arbitrary 80% cutoff in Reading for 

Term 4, the school is not concerned by this phenomenon because 1) these are formative assessments and 

2) these same students scored tremendously well on the end of year NWEA MAP Reading test. 

The Percent Proficient in 2012-13 kindergarten classes provides a similar analysis.  These results are 

meant to be formative in nature rather than summative, and while all three classes scored equally in 

Mathematics in Terms 1, 2, and 3, the all-male class had a lower percent proficient in Mathematics for 

Term 4.  The data is less comparable for Reading in Terms 1 and 3 (although similar for Terms 2 and 4).  

These internal fluctuations are probably attributable to the students in the class and their varying linguistic 

levels of academic English, rather than students in the single gender options. 

In 2013-14 kindergarten classes, you will see that Class Averages for all three classes (all female, all 

male, and mixed gender) were green in Mathematics for Terms 1, 3, and 4 and green in reading Reading 

for Term 3 and 4. For Term 1 and 2 in Reading it was the mixed gender class (in red) who scored 

significantly lower than the other two groups. And the all-male class in Term 1 in Reading was slightly 



lower with a class average of 76%.  The mixed gender class lost a teacher at the end of Term 1, and thus, 

the lower scores for Term 1 and 2 are understandable, as the students got to know the new teacher 

beginning November of 2013. 

The Percent Proficient in 2013-14 kindergarten classes provides inconclusive evidence, although it is the 

mixed gender class that scored the lowest of the three groups in all four terms.  The mixed gender class in 

2013-14 had the largest number of beginning English language learners, and thus, the results are more 

attributable to that than the instruction or the single gender option. 

NWEA MAP Male Female Comparisons. For the 2012-13 school year, data was available from NWEA 

MAP web based system for the Percent Meeting Projection and the Percent of Projection.  It was not 

possible to disaggregate the kindergarten scores by class for the 2012-13 school year at this time, but the 

school is working with NWEA to retrieve that data, and if it becomes available, it will be provided.  

However, the graph titled Percent Meeting Projection indicates 95% of the kindergarten in total made 

their growth goal in Mathematics—this means the vast majority of students made their growth goal, 

regardless of class option.  In Reading, a subject more difficult for English Language Learners, 75% made 

their growth goal. Likewise, the three classes together made on average 1.76 years of growth in 

Mathematics and 1.34 years of growth in Reading (see 2012-13 Percent of Projection Chart).  These 

successes indicate single gender options may not be a barrier to learning for males or females.  These two 

charts are depicted on pages 6-7 of Attachment C. 

For the 2013-14 school more data exists.  The graph titled Percent Meeting Projection indicates 96% of 

the kindergarten in total made their growth goal in Mathematics, and  in Reading, 94% made their growth 

goal. Likewise, the three classes together made on average 1.8 years of growth in Mathematics and 1.55 

years of growth in Reading, as depicted on the Percent of Projection Chart.  These two charts are depicted 

on pages 2-3 of Attachment C. 

In addition to this, the data for the three kindergarten classes—Class #1 is mixed gender, Class #2 is all-

male, and Class #3 is all female—on the graph title Male /Female Comparison Percent Meeting 

Projection is provided for the 2013-14 school year only.  In Mathematics, 92% of the Males and 80% of 

the Females in the mixed gender class; 100% in the all-male class; and 100% in the all-female class made 

their growth target. In Reading, 92% of the Males and 100% of the Females in the mixed gender class; 

94% in the all-male class; and 95% in the all-female class made their growth target. This data would 

indicate that single gender options did not impede HES students from making their growth targets on the 

NWEA in both Mathematics and Reading.  This chart is depicted on page 4 of Attachment C. 

Finally, the data for the three kindergarten classes—Class #1 is mixed gender, Class #2 is all-male, and 

Class #3 is all female—on the graph title Male /Female Comparison Percent of Projection is provided for 

the 2013-14 school year.  In Mathematics, students made 1.51 years of growth on average in the mixed 

gender class; 1.55% in the all-male class; and 1.88% in the all-female class. In Reading, students made 

1.36 years of growth on average in the mixed gender class; 1.90% in the all-male class; and 1.71% in the 

all-female class. The average growth each classroom made in these two subjects, if conducted over time, 

would eventually close the achievement gap for these individual students.  HES is very proud of these 

tremendous annual gains on the NWEA and the differences between and among kindergarten classes is 

minimal, indicating again that single gender options do not impede growth. This chart is depicted on page 

5 of Attachment C. 



Although this evaluation is no conclusive by any means, the triangulation of the common weekly quizzes 

across classroom options; the performance of the students over the last two years in the kindergarten 

classrooms on the common formative assessments in both Mathematica and Reading; and their 

subsequent growth on the NWEA-MAP, a nationally normed reference test, in Mathematics and Reading 

all indicate each student at HES gets a fair and equal opportunity to learn in a high quality environment 

regardless of class option.  It is also fairly evident based on the data that if these options do not help 

students achieve at least they do not impede students in their learning of core subject material at a 

rigorous level.  

 

Limitations 

 
Several limitations to this evaluation exist. First, the evaluation plan was requested only after the entire 

two year period had ended.  Valuable standardized testing data was not included in this report, as the 

online web based NWEA reporting system only allows a user to go back one school year (this is not the 

case for the older, server based system).  In addition, other data could have been collected during the two 

year period (observations and student surveys for example) to triangulate the analysis.  Secondly, the 

number of students who appear in the quarterly formative dashboards and the NWEA MAP Male/Female 

Comparisons is small.  For example, in 2013-14 there were only 16 students in the all-male class; 20 in 

the all-female class; and 12 males and 5 females in the mixed gender class who had both fall and spring 

matching scores (n = 53).  Thirdly, there is no random sampling to this data.  Families are asked to give 

their classroom option preference (single gender or mixed gender) and the vast majority over the two 

years has gotten its first choice.  Thus, it remains unclear if the self-select option of a single or mixed 

gender classroom would be impinging on the data set, as self-selection may have a biasing effect on 

success in the classroom.  And finally, only two years of data exists and in only one grade.  This analysis 

will become more robust beginning in 2014-15, when a mixed gender option is available to families in 

each grade level offered by the school and a long term evaluation plan is developed. 


